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INDEPENDENT AUDITOR’S REPORT 

 
 
 

TO THE READERS OF OUR LADY STAR OF THE SEA SCHOOL’S 
FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2021 
 
 
 
The Auditor-General is the auditor of Our Lady Star of the Sea School (the School). The Auditor-General 
has appointed me, Kurt Sherlock, using the staff and resources of Crowe New Zealand Audit 
Partnership, to carry out the audit of the financial statements of the School on his behalf. 
 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 20, that comprise the statement 
of financial position as at 31 December 2021, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, 
and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2021; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards, Reduced Disclosure Regime 

 
 

Our audit was completed on 20th October 2022. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 
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Responsibilities of the Board for the financial statements  

 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise 
from section 87 of the Education Act 1989. 
 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or conditions that may cast significant doubt on the School’s ability to continue as a 
going concern. If we conclude that a material uncertainty exists, we are required to draw 
attention in our auditor’s report to the related disclosures in the financial statements or, if such 
disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit 
evidence obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern. 



 

 

 

 

 
 
 

 

  

 
 

 
 

 
 

 
 
 

 
 

 
  

 
 

 
 

 
 
 

 
 

 

   
 

 
 

 
 
 

 
 
 

  
 

 
 

 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation.

• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit. 

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises Kiwi sport report 
and Strategic Plan 2019-2021, but does not include the financial statements, and our auditor’s report 
thereon.

Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Kurt Sherlock 
Crowe New Zealand Audit Partnership
On behalf of the Auditor-General
Auckland, New Zealand
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OUR LADY STAR OF THE SEA SCHOOL 
He Whetu o te Moana 

Strategic Plan 2019-2021 
“Let us breathe the Spirit of Mary in all that we do, to think, judge feel and act as Mary in all things God has chosen us to 

do”  

 

 
 

Mission 

Nurture faith 

Build community 

Strive for excellence 

Promote service and justice 

 

Vision 

Our Lady Star of the Sea Catholic school community: 
Confidently living, learning and serving with Jesus as our Guide 

 

Ko te tirohanga tēnei, o te whānau whānui o te Kura Katorika o Whetu o te Moana. 
Me noho māia i te ao mārama, me mahi tahi ki a Ihu tō mātou kaiārahi. 

 

OUR SCHOOL  

OUR HAUORA 

OUR WELLBEING 

 

To provide conditions, 
infrastructure and facilities 
to grow and maintain the 

well being of our students, 
staff, families and 

environment. 
 

 

 

OUR SCHOOL 

OUR CULTURE 

 

To be an authentic Catholic 
School in today’s world, 
that honours its unique 

heritage and continues to 
live and grow its Special 

Catholic Character 
 

 

OUR SCHOOL  

OUR LEARNING 

 

To strengthen and drive an 
aligned and connected curriculum 

that has rich authentic learning 
challenges; placing the child at 

the centre of their learning.  
 

To leverage our association with 
the South Eastern Christian Kahui 

Ako to support our learners. 
 

  

 

 

OUR SCHOOL 

OUR COMMUNITY 

 

To strengthen relationships 
and school connections with 

the wider lives of our 
students; engaging the 

support of family whanāu, 
and community. 
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Our Lady Star of the Sea, He Whetu o te Moana Howick  (1514)         Strategic Plan for 2019 to 2021 
 

 
STRATEGIC GOAL 1:  To be an authentic Catholic School in today’s world, that honours its unique heritage and continues 
to live and grow its Special Catholic Character 
 
 

Transfer Goal (what we want our community to embody 
based on our strategic goals): Members of the Our Lady 
Star of the Sea learning community will independently 
know, live and grow our school vision and mission to 
reflect our heritage and our culture by being… 
 
Spiritually connected; building and nurturing positive 
relationships as they live their lives based on Gospel 
values. 
 
 

Understanding: Members of the Our Lady Star of the 
Sea Learning Community will understand that: 
 
Living like Jesus enables relationships to be built and 
connections made to the past and present helping us 
shape our future  
 

Essential Question: Members of the Our Lady Star of 
the Sea Learning Community will explore… 
 
Why live like Jesus? 
What are the qualities in our founders and those who 
contributed to our school that made a difference for 
others? 
 

Knowledge: Members of the Our Lady Star of the Sea 
Learning Community will KNOW: 
● The Gospel stories about Jesus life 

● That faith impacts relationships 

● Our faith calls us to act in a certain way. 

● The story of our founders and their motivators 

● That knowledge of the past can impact on our 
present and help shape our future 

● Our values and learner profile and assist in growing 
all learners in this mission 

● How our school sits at the heart of our parish 

 

Evaluative Criteria: Members of the Our Lady Star of the Sea Learning Community will know they have learnt this 
when they can… 

● Verbally communicate vision of the school 
● Demonstrate elements of learner profile appropriate for each student level 
● Connect elements of learner profile and our school story to Gospel stories  
● Recall the details of our founders and their impact on our school journey 
● Identify and recount their own encounters with Christ and how they bring Christ to others 
● Effectively engage in both parish and school life 
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Strategic Goal 2   To strengthen and drive an aligned and connected curriculum that has rich authentic learning 
challenges; placing the child at the centre of their learning 
To leverage our association with the South-East Christian Kahui Ako to support our learners. 
 

 

Transfer Goal (what we want our community to embody 
based on our strategic goals): Members of the Our Lady 
Star of the Sea learning community will independently 
know, live and grow our school vision and mission to 
reflect our heritage and our culture by being… 
 
Learners for life; engaged, creative thinkers with a 
strong desire for growing their faith and enhancing their 
learning throughout their lives 

Understandings:    Members of the Our Lady Star of the 
Sea Learning Community will understand that: 
 

2a. Rich and relevant contexts for learning provide 
authentic personalised opportunities to grow in faith, 
develop and apply knowledge , skills and understandings 
to actively help shape their learning journey  
2b. The people around us can help inform and enhance 
our current actions and choices/decisions and our 
ongoing learning journey 

Essential Question: Members of the Our Lady Star of 
the Sea Learning Community will explore… 
 
2a i) What is learning? 
2a ii) How do you manage learning for life? 
2a iii) How does our faith affect our learning journey? 
 
2b i) What impacts on a learning journey? 
2b ii) How the experience of/in other Kahui Ako contexts 
can support the learning journey at OLSOS  

Knowledge: Members of the Our Lady Star of the Sea 
Learning Community will KNOW: 

● The competencies that make a learner  

● How to learn within different contexts  

● How faith affects our learning journey 

● How to share their learning 

● That learning is a continuous process  

● How to be a part of a learning journey 

● How choices and decisions can affect a 
learning journey. 

● The skills and dispositions of a learner for life 

● There are many models of learners for life in 
the world around us 

● That learning requires risk taking - we learn 
from our failures in order to succeed 

 

 

Evaluative Criteria: Members of the Our Lady Star of the Sea Learning Community will know they have learnt this 
when they can… 
● Develop and use a common language of learning that applies to all stakeholders of OLSOS 
● Name the dispositions lifelong learners possess 
● Name their own strengths and weaknesses regarding lifelong learning skills and dispositions 
● Name possible next steps on their own learning journey in terms of developing as a lifelong learner 
● Develop, know and understand an OLSOS culture (of learning) that is made obvious to all stakeholders 
● Make connections between learning undertaken to help make a difference to authentic real world situations and 

establish ways of applying these 
● Share goals and next steps  
● Demonstrate elements of learner profile / values and vision appropriate for students 
● Use pockets of expertise across Kahui Ako contexts to support the OLSOS learning journey 
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Strategic Goal 3  
To strengthen relationships and school connections with the wider lives of our students; engaging the support of family 
whanāu, and community. 

 
Transfer Goal (what we want our community to embody based 
on our strategic goals): Members of the Our Lady Star of the 
Sea learning community will independently know, live and grow 
our school vision and mission to reflect our heritage and our 
culture by being… 
 
Actively involved; in a range of contexts with family/whanau, 
school, parish and the wider communities to become Christ 
Centred global citizens. 
 
 

Understandings:    Members of the Our Lady 
Star of the Sea Learning Community will 
understand that: 
 
When learning is connected we can ensure a 
deeper transfer of their faith, knowledge, skills 
and understandings to authentic real world 
contexts outside of the classroom  

Essential Question: Members of the Our Lady Star of 
the Sea Learning Community will explore… 
 
How do we show we understand our learning is 
connected to our wider community and world?  
What is our shared language of learning? 
 

Knowledge: Members of the Our Lady Star of the Sea Learning 
Community will KNOW: 

● Ways we can can connect learning, both in our school 
context and how home / community / parish can support 
this 

● The connections between our faith and new learning and 
how these apply to authentic real world situations  

● The transfer of learning is best measured through 
authentic performance 

 

 

 

 

Evaluative Criteria: Members of the Our Lady Star of the Sea Learning Community will know they have 
learnt this when they can… 
● Name the skills that are important to develop to create lifelong learners 
● Work towards improving their skills and dispositions so as to develop fully and holistically 
● Show, through their daily actions and interactions, their personal development as a lifelong learner 
● Put into action support and reinforcement of this learning journey through home, community and parish 
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Strategic Goal 4  

To provide conditions, infrastructure and facilities to grow and maintain the well being of our students, staff and 
families and meet the future needs and well being of our school. 
 

 

Transfer Goal (what we want our community to embody 
based on our strategic goals): Members of the Our Lady 
Star of the Sea learning community will independently 
know, live and grow our school vision and mission to 
reflect our heritage and our culture by being… 
 
Confident faith filled members of society with a 
positive self-image contributing to their own and others 
holistic well-being (Hauora). Knowing “who they are, how 
they are and what they can do and be”. 

Understandings:    Members of the Our Lady Star of the 
Sea Learning Community will understand that: 

 
When we participate as confident faith filled members of 
society we continue to grow our own and others hauora 
and contribute positively to our community    
 
Our physical school environment can contribute to 
hauora 
 

Essential Question: Members of the Our Lady Star of 
the Sea Learning Community will explore… 
 
Why participate as faith filled members of society? 
How does hauora affect community? 
What can be done to our school environment to enhance 
the hauora of our community? 
 

Knowledge: Members of the Our Lady Star of the Sea  
 
 
Learning Community will KNOW: 

● What hauora is 

● How to grow our own hauora 

● How to share our hauora with others  

● How confidence affects hauora   

● How to contribute positively to communities  

● The dispositions of a faith filled  

member of society  

 

 

 

Evaluative Criteria: Members of the Our Lady Star of the Sea Learning Community will know they have learnt this 
when they can… 

● Demonstrate elements of our Learner Profile, Vision and Values 

● View the school environment as a place that reflects desire for hauora in our stakeholders 
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ANNUAL PLAN 2021 
 

OUR SCHOOL 

OUR CULTURE 
 

Strategic Goal 1:  To be an authentic Catholic School in 
today’s world, that honours its unique heritage and 
continues to live its Special Catholic Character 

School (ERO) Evaluation Indicators  
Domain 1: Stewardship 
Domain 2: Leadership for Equity and Excellence 
Domain 3: Educationally powerful connections and relationships 
 

Objectives 
(What are we trying to 
achieve?) 

Action 
(How are we going to do this?) 

Time frame Responsible Expected Outcome/Evaluative Outcomes 
(What do we expect to see?) 

Share vision/values/learning 
dispositions visual in signage 
 

- Place vision in all classrooms and 
correspondence via email, letter and into all 
policy statements and on website 

- Create prominent visual representation of vision 
statement used in key places in our environment 

- price up signage for back blocks/quad area 

Term 1  Principal Our vision, values and dispositions are visible in our 
learning environment, signalling what we are about as a 
school in visual form for all who enter the grounds to 
know.  

UPDATE: Final visuals approved - values posters completed by the designer Week 2 Term 2 to laminate for classrooms. Updated certificates completed by 
designer - through to printer for quotes. Website updated with new visuals. Quotes back from signage company for signs in various parts of the school. 
Finance committee approved. Awaiting installation time frame. Goal setting first half of the year developed with ‘Jesus as our guide’ elements of our school 
vision as part of their creation.  
UPDATE: T3: Signage complete - back block wall, quad on resource room wall, in hall, all certificates converted to match new signage and in use, all 
classrooms displaying new values and dispositions signage. still to come: signage on curved wall by top tennis court, once solution to low wall done. 

 
Continue to enhance our 
partnership and presence in our 
Parish and our Catholic 
Community- Internal Review 
topic 2020/21 – Dimension 1.2 

- Termly proprietors/DRS/Principal meetings to 
explore possibilities  

- Proprietors report to board termly regarding 
progressing of this goal 
 
 

 Proprietors Reps 
DRS 
Principal 
Leadership 
class teachers 

The school will continue to be seen as an integral part of 
the parish and visa versa. 
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Evangelisation and engagement 
with parish - in line with 20 Sept 
2019 letter from Bishop Pat * 

UPDATE 
- Fr John spoke to students about service in the parish (altar serving etc) - sign up for this will bring family to connection with parish 12.2 and 19.2.2021 
- Fr John has conducted PD with staff on understanding the Mass.  
- Fr Terry has trained staff to become Eucharistic Ministers.  

Internal review mechanism operating. 2020/21 docs ready to table at May Board Meeting to then present to the CDA through shared doc which has been 
established.  

UPDATE: T3: Fr Terry was running his Alpha programme from the staffroom each Tuesday night prior to Covid L4 lockdown in Week 4 T3. Covid has 
interrupted gathering as church in the second half of the year - no buddy masses, parish is closed as is school from 17.8.21 to at least 18.10.21 (the start of 
T4 - tbc) 21 students + 4 younger siblings to be Baptised in the Baptism of school aged children programme. On hold due to lockdown levels. 
UPDATE T4: School promoting events and liturgical seasons in the diocese and parish zoom masses through school communications. With School and 
Parish under Level 3 lockdown for Term 4 no further update to share 

Embed recommendations from 
2018 External Catholic 
Character Review* 

- Proprietors Reps, DRS, Principal continue to 
ensure recommendations from external review are 
embedded through termly meetings to discuss 
progress and report to the Board. 

Termly 
meetings 

Proprietors Reps 
DRS 
Principal 
Leadership 
class teachers 

Items of suggested action from 2018 review are 
considered and implementation of these are tracked and 
analysed  

UPDATE: see Proprietors Reports for updates. RE observations underway to evidence practice.  
- Strong RE foundation to all Understanding by Design Connected Curriculum local curriculum design 
- Senior School have hosted Sunday evening Mass at the Parish (Middles to come 30.5.21).  
- Parent Prayer group established through Lent has continued beyond  
- Buddy Masses weekly have begun 
- Two staff annually on ‘Living life to the full’ PLD 

External review mechanism operating. 2020/21 docs ready to table at May Board Meeting to then present to the CDA through shared doc which has been 
established.  

● approved as a pilot school for for the new Religious Education Curriculum. PLD for new curriculum as part of this process as well as engaging with 
NZCRS and the CDA RE Advisers around the curriculum in practice. Intro PLD undertaken with a view to begin trial in second half of the year.  

UPDATE: T3:RE observations complete prior to lockdown. Pilot school for new RE Curriculum is progressing well. We have a strong connect with the 
developers and are sending regular feedback as to the validity of the Achievement Objectives and other additional content that could be included. Time 
during zoom TOD 17.8.21 to connect RE planning to our Local Curriculum Design work undertaken in teams.  
UPDATE T4: RE Curriculum work as a BETA trial school has continued over lockdown in Term 4. Staff have voiced the challenge of teaching RE content in 
an online context. Feedback on content continues to be shared with the development team of NZCRS in Dunedin. 
See RE Curriculum BETA Trial School Report Appendix 1 

create external stations of the 
cross  
 

- (artwork done) 
- confirm map of journey (outside of play spaces) 
- consult with signage company 
- source materials 
- engage person to put together 

Term 1 DRS  
Principal 
budget 

students will have a permanent outdoor stations of the 
cross in reflective spaces around the school that 
teachers can use as a tool to teach and then pray the 
stations alongside the students. 
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- plan for the effective use of the stations as part of 
prayer, meditation, and learning  

UPDATE: Map confirmed, consultation with signage company undertaken. Quote through - awaiting timeline.  Timber posts picked up Week 3 T2 - signage 
company to cut and mount as part of their scope of works.  
UPDATE: T3: Completed and in place - due to have these blessed 15.9.21 but due to L4 lockdown this has had to be postponed. Hopefully if we reach 
Level 1 in Term 4 we will be able to find a date that suits Fr for the blessing.  
UPDATE T4: Name plaques for each station have been added to each station. Blessing planned for early 2022. Otherwise with School and Parish under 
Level 3 lockdown for Term 4 no further update to share. 
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ANNUAL PLAN 2021 
OUR SCHOOL 

OUR LEARNING 
 

Strategic Goal 2 To develop our curriculum and 
its delivery in order to respond to, and prepare our 
students so as to enable them to engage and 
contribute to the needs of a changing global world 

School (ERO) Evaluation Indicators  
Domain 2: Leadership for Equity and Excellence 
Domain 4: Responsive curriculum, effective teaching and opportunity to learn 
Domain 5: Professional capability and collective capacity 
Domain 6: Evaluation, Inquiry, knowledge building for improvement and innovation 

Objectives 
(What are we trying to achieve?) 

Action 
(How are we going to do this?) 

Time frame Responsible Expected Outcome 
(What do we expect to see?) 

Advance pedagogical 
understanding of ‘what's next’ in 
curriculum design for learning 
  

Investigating the Learning Progression Framework 
and PACT tool 

- Lead practitioner to engage in PLD 
offered by MOE to understand the 
Learning Progressions within the PaCT 
tool 

- Delivery of this PLD to staff via a 
succession of staff meetings  

- Aim to be using the tool in maths only by 
the end of 2021 
 

Create/collate overviews of curriculum 
expectations as each level progresses for use in 
moderation and to share in home school 
partnership discussions. 

Termly Karen Noble 
Campbell 
Heather Collins 
Leadership 
all teaching staff 
 
 
 
 
 
 
Leadership team 
teaching staff 
 

Deepen staff’s understanding of the learning 
progressions within each strand of Mathematics in 
order to support tailored curriculum design 
 
Broaden the use of the learning progressions and 
tool itself into other curriculum areas 
 

UPDATE: Lead Practitioner established. 7 sessions undertaken with MOE PLD providers. PACT staff meetings proceeding. Staff upskilling in aspects 
within each area of the Maths Learning Progressions and beginning to use these aspects as part of observation through problem solving to support 
workshop/design for learning.  
Overviews of curriculum expectations have been presented to parents in draft form at the Meet the Teacher Consultation evening in Term 1.  Feedback 
from parent consultation was reflected in changes made to the documents. Currently in the finalisation stage before sharing with community in digital form - 
these will be of great use in discussion with their children and as information to know how to support at home. Teams have used these docs in supporting 
the creation of goals with students and their families, and for moderation purposes.  
UPDATE: T3: Pact PLD zoom sessions continue to be undertaken by Karen and Heather. Opportunities for staff meetings related to pact have been 
impacted by L4 lockdown - the information is stored and will be shared with staff going forward when able to. Mid year appraisal meetings showed that staff 
have a deepening understanding of the signposts that sit within the learning progressions to support curriculum design and next steps. This is beginning to 
be reflected in units of planning and will develop more so as each unit is developed.  
UPDATE T4: LPF PLD work has been impacted with School under Level 3 lockdown for Term 4. This will continue to feature in staff meetings in 2022 with 
a view to trialing the tool itself later in 2022. Curriculum expectations at each level available in the portal to assist parents when reading reports. These have 
also assisted teachers when identifying where to next and goal setting this year. 
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See Curriculum Lead Report Appendix 2 

Using the Clarity Suite, further 
drive knowing your learner and 
reflection on what works and why 
in programme design through the 
Walk Talk process to enhance 
student agency and outcomes 
supported by Hub Inquiries    
  

- Leadership inquiry with Maggie Ogram 
into the Clarity Suite of 14 parameters of 
effective schools  

- twice termly PLD with Maggie Ogram 
from Osprey Consulting  

- Data wall, the environment as the third 
teacher, the Walk Talk process (student 
voice), feeding back to teachers about the 
impact of their inquiries on shifting 
learning and dispositions 

twice termly with 
leadership then filtering 
into teams as PLD 
unfolds 

Leadership  
 
Outside agency 
(Maggie Ogram 
Osprey Consulting) 
 
teaching staff 

PLD will support Leadership in deepening their 
understanding of the 14 parameters of effective 
schools and use this to evaluate and shape these 
as need through OLSOS 
 

Support Leadership understanding of quality 
practices throughout the school. 
 

Support the inquiry process of teachers through 
the Walk Talk process 
 
Shifts student agency and outcomes 

UPDATE:  Leadership meetings with Maggie from Osprey consulting proceeding as planned. Inquiry question developed: How do we as a leadership 
team support professional growth through collaborative practice to impact student learning? Hub leaders to launch the initiative of ‘putting 
faces to the data’ at tWeek 3 Term 2’s Hub meetings. Sessions with Mark Osborne supporting Hub leaders in the process of putting faces to 
the data work.  

UPDATE: T3: Zoom sessions have continued during Term 3 and over lockdown - the latest three of these have been pivotal in shaping leadership direction 
in terms of next steps in rolling key elements of the Clarity Suite into pld for staff… staff meeting on the assessment waterfall, case management meetings 
and the knowledgeable other couldn’t occur due to lockdown - instead of running these in Term 4 leadership decision to shape these up at TOD start of 
2022 for maximum benefit (T4 staff will be focused on settling students back after lockdown, assessments, reporting, end of year processes so this new 
learning won’t be of maximum benefit at this time) 
UPDATE T4: Leadership zooms continued through Term 4. The staff meetings around the assessment waterfall/assessment for learning PLD will roll into 
TOD at the beginning of 2022 (Maggie Ogram already booked for this) - See Hub Leaders Reports Appendix 3 See AOV Report Appendix 6 

Launch Learner Profile : 

‘Communicator’ (T1/2), 

‘Collaborator’ (T1/2) 

‘Creative thinker’ (T3/4) 

‘Critical thinker’ (T3/4)  

 

...(but not assessing/reporting 

critical / creative - we will 

report measure 

Communicator / collaborator 

mid year and end of year - 

intro creative critical second 

1. garner feedback on content of learner 
profile from Pasifica Fono group, Maori 
Whanau Group and Asian Jia group 

2. make adjustments based on above 
3. launch  

a. community - importance of it 
(comms to parents, website) 

b. teachers - reflect on how they 
are using it - what is working well 

c. children - actions and evidence 
of use in sharing with home 

4. MEASURE - termly questionnaire / 
survey with a view to continue this form of 
measuring impact of learner profile on 

Term 1 then throughout 
the year 

SLT 
 
 
leadership 
all staff 
 
SLT 

OLSOS community will have a shared language of 
learning 
 
learner profile used as self reflection, teacher 
reflection, home reflection tool to support the 
development of learner dispositions in students 
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half of year and measure all 

in 2022 

  

language of learning and transfer of the 
disposition - for family eg,   

a. does your child share their 
knowledge of what it means to 
be a ____ with you at home 

b. how do you see this disposition 
impacting your child’s 
interactions as they come to 
learn more about themselves as 
a ____ 

               for our students - develop similar 
questions in child’s speak 

UPDATE: PE TOD at beginning of the year reinforced the language of the dispositions and connected this to the health and PE curriculum.  
Learner Profile launched at consultation at start of the year as parents came in for meet the teacher - 180+ parents signed to say they had been present in 
order for their children to earn house points. Launched as skills and dispositions that support strong academic outcomes and life long learning. Newsletters 
have been utilised to inform community of examples of use in school as well as a wider look at topical issues and how these skills and dispositions are 
apparent with real life examples. SLT have been keeping track of launch activity in The Learner Profile Transfer Opportunities document. 
SLT developing dispositions questionnaire to send to parents ahead of mid year reporting. Parent, student and teacher voice will contribute to this 
questionnaire and form part of the mid year reporting cycle.  This will also be our first measure of transfer - we will use this measure mid year each year to 
see if we are creating shift in our schooling by design strategy goals. 
Feedback from Parent Teacher Conferences beginning of Term 2 from whanau was positive related to how the dispositions sat within the academic and RE 
goals.  
UPDATE: T3: Student, Parent and Teacher voice related to the elements of Communicator and Collaborator was gathered and shared as part of mid year 
reporting at the end of Term 2. A summary of the Communicator and Collaborator outcomes was presented to the Board as part of mid year data sharing. 
The Learner Profile continued to feature in Parent Consultation at Mid year conferences in Week 1 of Term 3 (around 120 parents signed to say they had 
engaged) as well as in newsletters etc (see ‘Learner Profile Transfer Opportunities’ document above which has continued to be populated. Term 3 saw the 
launch of the Critical and Creative Thinking Learner Profile elements, connected to our Creativity and Inspire curriculum concepts for Term 3 and 4. Despite 
lockdown, classes have been connecting their learning with these two dispositions as part of their introduction. We will gather parent, student and teacher 
voice related to the launch of these final two elements of our Learner Profile after the week of sharing of inspiration which we are still planning to take place 
in Week 5 of Term 4 (covid lockdown levels allowing). This voice will be shared in the end of year reports and a summary prepared for the Board.  
UPDATE T4: Aim of collecting voice on Critical and Creative thinking after the Exhibition of Inspiration could not go ahead as lockdown has extended 
across Term 4 and the exhibition had to be cancelled. Despite covid, these two dispositions have been launched through online learning. With agility in 
mind over this pandemic leadership’s next step in utilising the Learner Profile will be at the start of 2022 where parents will be asked to give voice to the 
area of the learner profile that they believe is the most important to form a goal around for their child/ren at the very beginning of the year. That goal will 
then be reported on mid and modified if needed for the second half of the year. End of year reporting included the opportunity for all parents and students in 
Years 4 - 6 to comment on the successes and challenges with school led learning from home. it was pleasing to note the majority of comments were 
dispositional based.  

https://docs.google.com/document/d/1ikztyWkNVCVpNJFiBblfjPSKKT-D-U6fP72R2II5d38/edit
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Hook into Kahui Ako streams of 
work to support teaching as inquiry 
outcomes 
 

- Learner Agency / Measurement 
workstream 

- Growing Literacy Teacher Capabilities 
workstream (including the science of 
reading decodable texts work) 

-  Learning through play - active learning - 
Developing what it looks like across Years 1 - 
3 and then what it looks like in years 4 - 6 as 
inquiry  / student led 

- Culturally responsive practices (investigate 
the Aotearoa NZ Histories documentation 
launched 2.2.2021 by MOE) 

- Pasifika whanau engagement 

Across the Year ASTs  
WSTs 
Teachers 

Connect with teachers in other schools to share 
and raise the capacity of all teachers to meet the 
needs of the students in their context.   

UPDATE: Workstreams introduction presented to staff end of Term 1 with invitation to join where alignment with inquiry occurred. 78% of teaching staff 
have elected to join a workstream.  
DP Y1-3 appointed as Pacific Workstream liaise - data contributed to the PLD application - once funding comes through MOE PLD proposal work under 
this workstream will begin.  
Play based cluster meetings attended by our Junior school (OLSOS to host the next meeting) 
SLT attended new NZ Histories launch webinar 
UPDATE: T3: The benefits of the Kahui Ako workstreams and the Teacher Only Day on June 6th (which completed the launch of the KA operation model, 
learner agency tool and introduction of the measurements components for agency as well as workstream workshops) grounded and supported many 
teacher inquiries this year. In the mid year Professional Growth Cycle 1:1 meetings (formally appraisals) this was clearly evident when discussing teacher’s 
teaching as inquiry process undertaken using Timperley’s Spiral of Inquiry. Continued connection with KA workstreams over lockdown and when 
transitioning students back into school after 2 months of lockdown L4 and 3 will take a secondary nature compared to the wellbeing and focused, in class 
learning programmes in Term 4.  
UPDATE T4: under Level 3 lockdown for Term 4 the Kahui Ako Principal’s continued to require their staff to be back in their own school supporting staff 
and families with the ongoing demands of online learning to complete the year. No further update.  

Use the digital technologies 
pathway work to further develop the 
implementation of digital technology 
curriculum 

- use Leading Local Curriculum Design in 
the Revised Technology Learning Area 
(MOE) to support the inclusion of Digital 
Technologies in local curriculum design 

- Atlas include a feature to ensure digital 
technologies are integrated across the 
curriculum. Ensure two elements of the 
DTC are incorporated (designing and 
developing digital outcomes (L2+) and 
Computational thinking (L1 builds into L2 
+ L3) 

Across the year all teachers Digital Technologies will be deliberately planned 
for and embedded in curriculum design and 
outcomes 
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- evidence the embeddedness of the digital 
technologies curriculum in weekly 
planning, student engagement and 
concrete outcomes 

UPDATE: Kahui Ako provided 16 additional hours of PLD with OMG!Tech. 4.5.21 teams released through the day to engage with OMG!Tech, analysing 
how DTs can feature in Term 2 connected curriculum planning and which tools lend themselves to supporting local curriculum with a DTs element. Awaiting 
confirmation of a followup engagement with PLD provider based on next steps identified by staff. 
Spheros in action across classes on rotation.  Digital lead teacher is visiting Office Max showroom to look at resources to support teachers with Spheros as 
teacher and student knowledge and confidence in coding develops.  
Modified local curriculum planning tool (Atlas) to include a digital technology area where we ensure we record evidence of how DTs will be incorporated 
through our connected curriculum design.  
Middle team have engaged in PLD around the use of Google Apps for Education with an external provided sourced through the Kahui Ako connect.  

UPDATE: T3:  Term 2 2021 Milestone Board Report - Digital Technologies.docx 

● Following the support of the technology expenditure proposal from the board, a Lego coding kit (“Spike”) will now be added to the E-learning kete 
at OLSOS. These kits will be suitable mainly for Year 3-6s and the vision for the equipment to have a designated area of usage and that it will be 
available to help support students with their creative and critical thinking by engaging and collaborating in a small group environment.  In addition, 
another Sphero education power pack and mat will be added to the on-site kit to support the computational understanding/ thinking already unway 
across the whole school.  Furthermore, to support the current Epro8 kit on site for the Yrs 4-6 the “Electronics” starter kit will be purchased which 
is fully compatible with our EPro8 Construction Equipment and includes the basic elements of the EPro8 electronics used at the national 
programme we compete in.  All of these E-Learning tools are also part of the passion project vision for 2022 which enables and empowers 
students to try new skills in areas that they have little/no knowledge of.  Professional development for staff (1 ½ hrs) has been offered by one of 
the suppliers which we will look to secure at a mutually convenient time.  

● OLSOS was unsuccessful in gaining a Genesis School-gen Trust application for 2021. 
UPDATE T4: Equipment purchased has arrived and is being processed ready for 2022. With School under Level 3 lockdown for Term 4 no further update 
to share 

Develop curriculum level/link ‘tag’ 
capability of Seesaw as a further 
step towards real time reporting  

- trial with a small group of teachers. With 
launch of Communicator/Collaborator 
learner profile elements, use evidence 
being shared through Seesaw with ‘tag’ to 
learner disposition 

- review ease of use, impact (home and 
school) and review data elements to 
ascertain whether this method adds to 
our understanding of the development of 
the learner profile elements with our 
learners.  

Seesaw PYP skills 

Throughout the year shoulder tap 
teachers to trial 

Seesaw will support the implementation of learner 
profile elements and contribute to the overall 
picture of the development of learner profile 
dispositions within students.  

https://docs.google.com/document/d/1jI_6NCjeo4NVYJB_xu2nvng6VU1Lrn17/edit
https://docs.google.com/document/d/1lHEpEMZhQB30gw3WkZtnrnBJ8NO5s1ggyN6YD0cgwhg/edit
https://docs.google.com/spreadsheets/d/1i4rTlMQ2SBG3EbTS5Zqz-KDeUSyTGIF2JoDfGlBRdXg/edit#gid=911480789
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Seesaw Presentation on skills 
 

UPDATE: OLSOS Learner Profile elements have been crafted in Seesaw. Next step, trial use in small group of classes to iron out glitches before launch. 
Subsequently identified this as an inward facing tool and not fit for purpose of informing whanau of dispositions - further investigation to be undertaken.  
UPDATE: T3: No further action as Seesaw does not support this process as we initially thought it would.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

https://docs.google.com/presentation/d/1FaUlAzmC4L16DhXLheJcVE54A9Wq992rZGEHcY2R8jk/edit#slide=id.g12c6488712_0_0
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ANNUAL PLAN 2021 
OUR SCHOOL 

OUR COMMUNITY 
 

Strategic Goal 3 To strengthen relationships and 
school connections with the wider lives of our students; 
engaging the support of family whanāu, and 
community. 
 

School (ERO) Evaluation Indicators  
Domain 2: Leadership for equity and excellence 
Domain 3: Educationally powerful connections and relationships 

Objectives 
(What are we trying to achieve?) 

Action 
(How are we going to do this?) 

Time 
frame 

Responsible Expected Outcome 
(What do we expect to see?) 

From feedback, engage with our 
parent community to support their 
understanding of key elements of 
primary education  

Host community meetings that cover multiple topics in 
one event, hosting these between 6pm and 7.45 
weekday evenings (Term 2 and Term 3)  
 

Term 2 
and Term 
3 

SLT  
Teachers  
 

Parents will develop an understanding of current pedagogy and 
ways to support this at home. 
Parents will further their ability to engage with their children and 
the school using a shared understanding of the learning process 

UPDATE:  Community Meeting held to coincide with Meet the Teacher evening 25.2.21 - Topics: NZC information, draft achievement components by 
curriculum level in reading, writing, maths, journey to learning dispositions in learner profile 
Term 2 Parent Teacher Student conferences had the learner profile out and discussed to make links to student goals and further parent understanding of 
the content.  
UPDATE: T3: Mid year Parent, Teacher, Student conferences formed another opportunity to engage with families covering multiple topics at one event 

(parent information and gathering voice around our current strategic goals, cyber safety at home) 2021 Mid Year Community Consultation 

Review 

We had a parent information evening related to our curriculum set aside for Thursday 16th September but due to Level 4 lockdown this could not be 
done. 
UPDATE T4: with School under Level 3 lockdown for Term 4 no further update to share 

Regularly engage with our diverse 
community groups in line with 2019 
ERO recommendation around 
engagement with Whanau Group 

Use feedback opportunities from Learner Profile 
consultations at the end of last year to establish a view 
of what these groups want in terms of meetings with a 
purpose and set these in motion 
 
Hook into the Kahui Ako Pasifika family engagement 
workstream to investigate new ways of bringing 
Pasifika families into schooling journey 
 
Iwi connect workstream of Kahui Ako 

Term 1 
then 
ongoing 

SLT  
 
Jia, Whanau 
and Pasifika 
Groups 

Our diverse community will feel connected to the school journey 
and supported in their learning journey with their children  

https://docs.google.com/document/d/16HYp5yb59FeTvdolqnsyFBlK0pAfDVhDA3UqdDXm1R4/edit
https://docs.google.com/document/d/16HYp5yb59FeTvdolqnsyFBlK0pAfDVhDA3UqdDXm1R4/edit
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UPDATE: Beginning of the year ‘Getting to know the learner’ sheets used as a prompt to engage families and have meaningful home school partnerships 
set up with all diverse family groups. Family picnic at the start of the year another tool to engage families. Goal setting meetings beginning of Term 2 
engaging families from our diverse community.  
Appointed liaise to work with Kahui Ako Pacific workstream - awaiting results of PLD application from which Fono engagement will be sought 
2 opportunities in Term 1 to meet with kaumatua were canceled due to covid and sickness. Purpose was to support teachers unpack whanaungatanga.  
Parent - Kai Korero for senior marae visit coming in to speak to senior team about marae protocols. 2x Marae trips planned 29.7 and 5.8 to Whare o te 
Ruapotaka 
Koanga festival and Cultural Festival engagement with our Whanau Group as tutors and mentors 
Parent prayer group established and operational connecting diverse community groups 
Parents invited to assembles and Mass 
UPDATE: T3: Kapa Haka Kahui Ako Festival has not gone ahead as L4 covid restrictions have prevented this. Week 1 T4 we were due to join the 
Sancta Maria College Cultural Festival, however this has also been impacted by Covid restrictions and lockdowns.  The Fono group have continued 
meeting related to our learner profile - we are looking forward to hearing the outcomes of these. Whanau and Jia Group have contributed to the Catholic 
Schools Day prayer capsule.  
UPDATE T4: with School under Level 3 lockdown for Term 4 no further update to share 
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ANNUAL PLAN 2021 

OUR SCHOOL 

OUR HAOURA 

OUR WELL BEING 
 

Strategic Goal 4 To provide conditions, infrastructure 
and facilities to grow and maintain the well being of 
our students, staff and families and meet the future 

needs and well being of our school. 
 

School (ERO) Evaluation Indicators  
Domain 1: Stewardship 
Domain 2: Leadership for equity and excellence 
Domain 3: Educationally powerful connections and relationships 
Domain 4: Responsive curriculum, effective teaching and opportunity to learn 

Objectives 
(What are we trying to achieve?) 

Action 
(How are we going to do this?) 

Time frame Responsible Expected Outcome 
(What do we expect to see?) 

Implement Netsafe programme 
elements throughout the community  

- appoint an ICT lead - management unit 
attached 

- establish parameters of Netsafe programme 
for parents, teachers, chn 

- engage in roll out of netsafe programme 
(could be parent meeting content in this 
element too) 

all year ICT lead all stakeholders will be alert to the positives and 
negatives of online profiles 
Digital Citizenship will be evident across our learning 
community 

UPDATE: Currently in the planning process to be implemented in the second half of the year - Netsafe leads appointed.  
Life Education Van in Term 1 dealt with internet safety with our senior students 
UPDATE: T3: Parent and student questionnaires undertaken after Parent consultation T3 Week 1 at our mid year Parent/Student/Teacher interviews. 
Analysis of the outcomes seen here Next steps to be established and set in place once we are back up and running post lockdown interruptions.  
UPDATE T4: with School under Level 3 lockdown for Term 4 no further update to share 
See Digital Technology Report Appendix 4 

Examine key components of our 
Health and PE curriculum to ensure 
student well being is being supported 

 
 
 
 
 
 
 
 
 

Addendum - staff well being: 
Establishment of EAP - Employee 
Assistance Programme engaged to 
deliver employee support solutions 

- Investigate change in pedagogy and practice 
in the delivery of the whole HPE curriculum to 
support student well being with a focus on 
purpose and agency 

 
- Ensure connection between He Anga 

Whakamarama (Human Sexuality Education: 
A guide for Catholic Communities in Aotearoa 
New Zealand) and Relationships and 
Sexuality Education (MOE doc launched Sept 
2020) feature in our local curriculum design 

Across the 
year 
 
 

SLT and teachers student well being and learner profile elements will be 
supported by the delivery of HPE 

UPDATE: TOD 2.2.2021 Health and PE PLD - how to drive learner profile and Whanaungatanga (T1 concept) through Health and PE lessons 
- analyse reflections of staff from TOD to plan steps going forward 
- PE planning and delivery has been adjusted based on PLD engaged with.  
- senior students have PE journal to reflect on each PE session 

https://docs.google.com/document/d/1KjrPHdu15wXzBExreD50_gmwPRH4-sedq3_sbBWE50Q/edit
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- engagement with the ‘have a go’ field days providing broad opportunities for students to try different codes to discover a sport that supports 
their wellbeing 

- connection between Catholic material and MOE sexuality material is set as workstream/project for SLT to engage with documentation - good 
tie in with Health and PE PLD. Work yet to commence on this. 

UPDATE: T3: KOS/human sexuality intermerged with concept in Term 4. Aspects of the KOS and above booklets as stated in the second bullet point 
are featured in local curriculum design in T4. NEST puberty parent and student talk in T4. Survey undertaken in consultation with MOE around period 
products required. Second order now in for MOE supplied period products for students - increased order due to demand and supply.  
UPDATE T4: with School under Level 3 lockdown for Term 4 no further update to share. During schooled learning from home Teachers included a 
Health and PE weekly task sheet, provided by Sport Auckland, that exposed the students to a variety of active learning opportunities 

Utilise Enviro Team to embed 
sustainable practices in the school  

- review Job Description of Unit holder 
- appoint unit holder 
- unit holder to draw up plans for sustainable 

practices 2021 
- regularly inform SLT as to progress towards 

plans. 
- communicate with community 

throughout 
the year 

Unit holder our vision and local curriculum design is supported by 
sustainable practices across the school to meet the 
well being needs across our school 

UPDATE: Unit holder appointed.  
sustainable practices underway: Recycling coffee pods, composting, gardening and ground works, Clean Plate work (Enviro team learn to cook 
recipes for litterless lunches - to be published into a book for parents to use), regular waste audits, moth plant initiative to bring the issue of this 
noxious plant to the communities notice, and help eradicate it from school and local community. Applied for funding to implement litterless lunches 
UPDATE: T3:  E cookbook shared on social media with a video sharing ideas about how to create healthy litter free lunches.   Approval of 2 grants 
(each $500) from Waste minimisation and Howick ward to contribute to our plan to reduce waste in the school.  Survey of lunches completed in the 
school to see how much litter there is currently and how we can reduce the amount coming to school.  The environmental team had one session 
working with the team from Clean plate, learning about how to reduce waste in our lunch boxes and what a healthy lunch looks like.  They also learnt 
how to share a message through social media.  How to create a good message, capture on film and present.   The second session had to be 
postponed due to the lockdown.    
UPDATE T4: with School under Level 3 lockdown for Term 4 no further update to share’ 
See Enviro Report Appendix 5 

Implement Property Develop Plan  - COLA erection timeframe set for completion 
T1/2 holidays 

- turf to be investigated 
- mud kitchen area Learning Through Play 

design philosophy consulted and 
implementation plan developed 

- stations of the cross erection 

throughout 
the year 

Property 
committee 
Principal 
 

students will have a sun safe place to eat and play 
 
increase opportunities for wet weather outdoor 
education 
 
 

UPDATE: COLA erection extended to T2/3 holidays due to covid related delays. Stations of the cross artwork complete, timber purchased 
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Road Safety Week Week 3 Term 2 park and walk initiative to increase comfort of parents / students to drop children on Orangewood and walk into 
school - support safety around school by reducing congestion.  
UPDATE: T3: COLA erection now extended to T3/4 holidays due to covid related delays. Once this is in place we will re-engage with the turf 
company. Implementation plan around the mud kitchen area ready to be actioned once turf complete. Stations of the cross completed… 
opening/blessing tbc (postponed due to Level 4 lockdown) 
UPDATE T4: COLA still not in place due to covid border restrictions - awaiting timeframe for this to happen. Re-engagement with Tiger Turf. Update 
of quote undertaken and agreed on by CDA (minus Basketball hoops which will become a 2022 capex spend). Confirmed turf marking configuration 
and colours, digital crest sent for production purposes. As mentioned earlier, blessing of stations of the cross will be in 2022 due to covid lockdown 
Term 4.  
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Appendix 1 2021 - RE Curriculum BETA School  Report 

Early Term 1 2021, Our Lady Star of the Sea school was approved as a BETA trial school for the new draft RE curriculum for years 1 - 13 which 

is being developed by the National Centre for Religious Studies (NCRS). The Board approved Teacher Only Day in March  was used by staff to 

become familiar with the content of the document and unpack the introduction, themes and touchstones within the context of our localised 

curriculum. Colin McLoed (Curriculum Developer, NCRS), supported us on this day. The four themes of God, Good News, Our Story and Being 

Church, alongwith the Touchstones of Grace, Holiness, Wisdom, Justice and Prayer bring a new approach to the curriculum.  

 

The draft curriculum is currently unresourced which has a significant impact on the programme design and teacher workload. Each term, team 

RE planning sessions are included in the connected curriculum planning day. The sessions include an element of professional learning and 

development as each term a new theme and related touchstone is unpacked. The diocese has acknowledged the extra work involved with this 

and has awarded staff ‘accreditation points’ towards certification for each planning session.   

 

Timely feedback is sent through to NCRS to assist with the development of the curriculum. The development team welcomes the input. 

Lockdown has impacted on the delivery of the RE teaching and learning programme. Staff adapted to a remote delivery of the curriculum. 

Feedback from parents, students and staff has highlighted the difficulties in teaching the new curriculum remotely.  More parent feedback was 

received through remote teaching giving the curriculum developers another perspective.  

 

Where possible the RE focus each term is woven through the connected curriculum approach to bring authentic teaching and learning situations 

to the forefront. As required, stand alone RE lessons are planned to cater for ‘theme’ specific content knowledge. Resources are being created 

and collated along the way with many adaptations made. Teachers have been working with integrity and in faith to meet the demands as a trial 

school.  
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Appendix 2 2021 Curriculum Report  
 
 

We have explored this concept through 4 minor concepts with each concept having different curriculum foci (green – major/ blue – minor). As the year 
unfolds each concept builds on from the previous with students using what they learn in the previous term in the following concept.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Overarching Concept - JOY 

Term 1 - Whanaungatanga 

English Religious Education Health and PE Social Studies 

The Arts 

Maths 

Term 2 - Discovery 

Religious Education English Science 

The Arts 

Maths 

Health and PE 

Term 3 - Creativity 

English Religious Education Technology 

Maths 

The Arts 

Health and PE 

Term 4 - Inspire 

English Health and PE Religious Education 

Maths 
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This concept saw the students looking at themselves and their own relationships and discovering ways of building these so as to bring joy to those around them. They looked 
at their own personal gifts through pepeha, family, school and local and national connections and were challenged to think deeply about the way we welcome people and 
create relationships within the different groups we work amongst. Through RE the students explored the relationship they have with God and how to strengthen these along 
with how to use the personal gifts given by God help build and maintain relationships. 

 
 
 

 
This concept saw the students looking into the different aspects of the material world through a science lens. They explored natural and manmade materials and looked at 
the properties of these making links back to God’s creations. Through the arts lens students explored the various materials that are used in art works and the reasons why 
artists chose those materials. They built on their relationship learning discovered in Whanaungatanga to identify the relationship they have with God’s creations. 

 
 
 

 
This concept saw the students using the technology design thinking process to be creative through the arts. This required students to empathise, ideate, design, prototype, 
test and implement in an area of the arts that interested them. The connection back to the Discovery concept was made with the students using what they learnt about 
manmade and natural materials and their properties in their own art works. It was envisaged that students would have at least one piece of creative work to share at our 
Exhibition of Inspiration in term 4 but unfortunately Covid has interrupted this desire. Agile thinking has had to be implemented to ensure learning through this lens continues 
through the various emergency remote learning from home activities. Through RE the students explored the various creative ways Jesus shared his messages and how we are 
challenged to do the same along with being kaitiaki of God’s resources in creative ways. 

 
 
 
 

This concept sees the students using their English skills that have been developed throughout the year to create a presentation that tells the story of their creative piece of 
work and the journey the student went on to create that piece of work. Health is explored as the student reflect on their personal growth through the 4 aspects of hauora 
(spiritual, emotional, mental and physical) in the year that has been as well as engaging in our biannual lessons around the Police developed programme of Keeping Ourselves 
Safe. Through RE the students are looking at what it means to be part of God’s Family and the Catholic community, the responsibility each of us have in building God’s 
kingdom here on earth and the ways we can inspire others to join in. 

Term 1 - Whanaungatanga 

Using the gospel values students will independently use their learning to grow themselves to build 
relationships that bring joy and inspire others as Jesus does 

Term 2 - Discovery 

Using the gospel values students will independently use their learning to notice think and wonder 
to make discoveries about the world around us that can bring joy and tell stories as Jesus did. 

Term 3 - Creativity 

Using the gospel values students will independently use their learning to think creatively, design 
and make something new and bring joy as Jesus does 

Term 4 - Inspire 

Using the gospel values students will independently use their learning to inspire joy in God’s world 
by sharing ideas in creative ways 
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Appendix 3 2021 Hub Leaders Reports  
Year 1 Hub Leader Report - D 2021 
The Year 1 hub started with two teachers and grew to three by the end of Term 2. 

The focus of the hub inquiry was to improve the learning outcomes in reading of targeted students through an increase in self esteem, self 

confidence and self motivation. 
 

Data collection and professional reading during term 1 and 2 focussed pedagogy towards a structured literacy approach. The PLD provided at 

the Kahui Ako TOD supported the thinking that students whose progress was lesser than their peers would feel more confident and competent 

with this style of instruction. At the same time, hub meetings included discussion and reflection around the  active learning approach undertaken 

in Year 1.  The spiral of inquiry assisted us to probe and challenge what the current approach was and how to combine both practices - active 

learning and structured literacy. 
 

The addition of another teacher to the hub brought a different perspective to the group, providing opportunities to reflect on and voice the 

philosophy behind active learning, the reasons for and against and share professional readings. Through these discussions the OLSOS play 

base document was reviewed and updated. Strong links were made between this approach and our school learner profile.  
 

Hub leaders' meetings with Mark Osborne were beneficial. Mark’s facilitation supported the group to grow understanding of the spiral of inquiry at 

work, the importance of professional readings and testing hunches.  It can be easy to focus on our own prejudices and preferences. Mark 

challenged the group to ensure hub members used qualitative and quantitative data as well as professional readings to inform practice.  

Lockdown impacted on the progress of the inquiries 
 

Prior to lockdown classroom observations between hub members were arranged, hub members agreed on a unified phonological approach using 

the Heggarty programme each day, assessments were undertaken for baseline data, hub members focussed on strategies to support a 

structured literacy approach. 
 

Although the inquiry process was disrupted by lockdown, the Year 1 hub recognised the importance of phonological awareness being explicitly 

taught in a structured way and for teachers to make explicit connections between the reading and writing process for early learners. This 

approach will build confidence and competence for struggling readers. This is an area of work to build on in 2022. 

 
 
 
 
 
 

https://docs.google.com/document/d/1H2Cn-3EP48PZ93HUS6FhcRAIom8VoQINmvQ8s2PlE-g/edit
https://docs.google.com/document/d/1H2Cn-3EP48PZ93HUS6FhcRAIom8VoQINmvQ8s2PlE-g/edit
https://docs.google.com/document/d/1_BM2-zjO6V7U-JjwnB6eXyhJG593IpXxZj_0qgmCEHY/edit
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Year 2 Hub Leader Report - B 2021 
 

The direction of inquiries in our hub are as follows: 

Inquiry Question - Which strategies might best support learners struggling with low levels of literacy (reading/writing)? 
 

These inquiries remained the same throughout the year and were still a focus during school led learning from home. We continued to take action 
to support our target groups via zoom.  
 

It was agreed that the way in which the hubs were organised this year (horizontally) allowed for deeper discussions at our level of the curriculum. 

We found it very beneficial having the same inquiry focus as it meant we were able to support one another and hold reciprocal conversations 

about our learners.  
 

The hub meetings allowed me to facilitate the spiral of inquiry process in a structured way. These meetings helped to keep our inquiries at the 

forefront of teaching and learning. They gave us an opportunity to talk about what we were noticing, recognising and responding to within our 

classrooms. It was beneficial being able to discuss our thinking and ask questions to help strengthen our inquiry. We noticed that through the 

horizontal grouping we were able to support each other a lot more and have more informative conversations about the students we teach. 

Unfortunately, work in my unit holding area was affected by the lockdown as hub meetings were disrupted.  
 

We were supported by Mark Osbourne in the facilitation of each meeting. Mark ensured that all Hub Leaders had a collective understanding of the 

inquiry process and that we were speaking the same language. We were given ownership over the process and were able to work through the 

spiral at a pace that was suitable for our hub members.  
 

Despite the disruption to our spiral process we were able to make positive changes in our teaching practises. The outcomes of our inquiries are 

as follows: 
 

As a hub we had recognised that many children in our year levels lacked phonological awareness. They had difficulty blending and segmenting 
words, which meant that they found decoding words tricky.  

 

In response to this hunch we gathered evidence and focused on implementing different strategies to support these learners. We developed our 
shared book practises and created a new plan for our teaching of this. We focused on building the children's confidence as capable readers/ 
writers and we actioned a structured literacy approach as a tier two programme with our learners. This has been a year-long journey which has 
been supported by PLD and resourcing. Through this action, we have seen our target children make pleasing progress with their reading and 
writing skills. Unfortunately, due to the lockdown we were unable to assess this progress in a quantitative way. We are hoping to continue this 
approach next year with our learners. 
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Year 3 Hub Report K 2021  
 

This year our inquiry was based around target children with identified literacy needs.  
 

Our inquiries were based around the following statements:  
K: Which strategies might best support ESOL learners struggling with low levels of literacy? 
R: Which strategies might best support learners who are underachieving in writing to develop their ideas, structure and vocabulary in order to 
make progress? 
M: Which strategies might best support learners with low levels of literacy who struggle to focus? 
 

Professional Learning to support our Inquiry: 
● Kahui Ako TOD - 8th June (attended by R and K), Kahui Ako - ESOL workstream (KA WST), ESOL Eastern Network Cluster Meetings, 

Structured Literacy PD - Sunnyhills School, RTLB - support with implementation of Structured Literacy. 
 

The Process / What Worked Well: 
● Sharing the Timperley, Kaser and Halbert Spiral of Inquiry Document to frame the process of inquiry 
● Establishing shared understanding for how the Hub would run - co construct agreed group norms -recorded at the top of Hub minutes.  
● Gathering of POV data - Product, Observation, Voice to broaden our understanding of target children and focus our inquiry plans. Our 

inquiry was data driven and had multiple sources of data to help us form hunches. 

● Data discussions identifying areas and subjects of concern + target children that we felt could be part of the inquiry to shape up question 
● Observation and gathering voice of children. Powerful way to inform our practice and helped to develop understanding of needs. 

Discussed essential dispositions for growing learning and the need for them to have self-efficacy as learners.  
● Data boards established per Clarity work to focus on target children - data was recorded and SMART goals were formulated. 
● Sharing experiences and expertise among the Hub was valuable in driving our inquiries forward. 
● PD from Mark Osborne to guide Hub Leaders was excellent - talking through the process and understanding the Hub Leader role.  
● ELN workshops - enabled professional growth in hub leadership. 
● Professional reading - this was the driving force behind most of our shifts in practice. 

 

Outcomes: 
● Extended Covid Lockdown meant unable to assess target children. Many of our intended interventions were not able to be implemented 

with the switch to online learning with inquiries on hold since Lockdown began in August. 
 

Challenges during this Inquiry: 

● The obvious challenge was the extended period of school-led learning from home. Momentum with our inquiries was difficult as the need 

to focus on supporting the children in learning from home became the priority and our own inquiries had to take a back seat.  

●  Hub meetings were not as regular due to the disruptive year.  
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● As a Hub we also had one member who had an extended period of time off school with a broken arm in the first half of the year while we 

were still face to face. This meant that our opportunities to have all of us present at Hub Meetings was reduced considerably and it was 

hard to keep ourselves all at the same stage of the process. 
 

Summary: 

● In summary, as a Hub, we have experienced success in building relationships with each other and creating a culture of professional 

learning through engagement in hub meetings.  

● As teachers, we have been open to learning and willing to engage in PD and professional reading to improve our practice and shift some 

of our fixed mindset ideas.  

● As teachers, we have moved out of our comfort zone and explored and been willing to try new ideas in order to develop key dispositions in 

our learners and to accelerate their learning in literacy.  

● Although progress for our target children has been difficult to assess, during online learning we were able to continue to provide 

opportunities for learning via zoom workshops. 

 

Year 4 Hub Report T 2021 
 

This year we were grouped in year level/cohort hubs.Our hub consisted of 2 Year 4 teachers and a Year 3/ 4 teacher. Mark Osborne was again supporting the 
hub leaders and we would meet prior to each hub meeting to set the agenda and to discuss how best to support each member of the hub in terms of the 
points set in the agenda. This year I felt there was really good support on how to formulate questions for our hub inquiries to provide better clarity. 
Through discussion, 2 teachers identified writing as an area of need - specifically around children who needed to include greater depth and vocabulary to 
their work. Teacher 1 inquiry question: “Which strategies might best support mid-level boys to use richer vocab and greater detail in their writing?” Looking 
at a cross over of best practice in teaching students who are ELLs and student agency to increase their motivation to write. Teacher 2 inquiry question: “How 
to grow the self efficacy of my students during writing time?”. Both were drawing on student agency and linking in with the student agency work stream 
through the Kahui Ako. The third teacher’s inquiry was defined by her role as a Within School leader for the Kahui Ako. Her inquiry question was  “How do I as 
a leader support professional growth through collaborative practice to impact student learning?” 
 

This year we were also supported by the Kahui Ako website and a Kahui Ako Schools Teacher Only day of professional development. We were encouraged to 
attend workshops that related to our inquiry. We also joined work streams that related to our inquiries. 
There was also the implementation of data boards which we created (through the Clairy inquiry) as a hub and included the photos of our target children and 
their associated data, along with their smart goals. The inquiries received a lot of support. However due to the 2 lockdowns, the actual inquiries were 
interrupted at the point of starting interventions and were unable to see a result and collect data to support evidence of change in the second half of the 
year.  
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Year 5/6 Hub Report A 2021  

Direction of Inquiries 

The direction of our inquiries were all varied, as we all focused on different curriculum areas.  Our Inquiry questions were as follows: 

A What strategies with a lens of ‘culture of care’ can lift students self concept and self efficacy? 
● With the focus on Developing Student Agency, A chose to work on developing a culture of care to lift student’s Self-Concept - how they see 

themselves as learners and their overall attitude about themselves and the ability to achieve in their learning. 
H How do I as a leader support professional growth through collaborative practice to impact student learning?  
Q. By creating an inadvertent authentic wordstock will it impact student progress? 

● H focus looked at lifting writing outcomes in her ESOL learners, and focusing on growing their vocabulary. 
 

Meetings 
With Covid19 causing many disruptions this year, it made it very difficult to have inquiries that were coherent and see the Spiral of Inquiry cycle right 
through. We managed a total of five meetings through 2021. We adapted well considering, but upon reflection, we both found it difficult to implement and 
trial new strategies and interventions with the disruption of lockdown, especially from term 3 onwards. 
 

During our meetings, we used this time to have open and honest discussions about how our inquiries were going. Hub Lead shared  readings on the Spiral of 

Inquiry at the beginning of the year, and we looked at the resource available on the Kahui Ako website on Unpacking Learner Agency and creating a definition 

for what it is. After the TOD in June, we had more clarity on the Learner Agency model. We discussed where our inquiry would sit within these aspects. 

Where possible, we would make links to these aspects at our meetings.  
 

We reflected on some useful learning that we encountered from the Kahui Ako TOD and found interventions and ideas that we could trial in our own classes. 
One hub member found Rachel Price’s presentation on ESOL learners a refresher for strategies. She found the ideas and presentation very valuable. 
 

Supports 
It was great to have the support of the other hub leaders and the valuable meetings with Mark Osborne, who guided and mentored us, growing us as coaches 
and facilitators. We would work collaboratively to put an agenda together, knowing that what would be discussed at our own hub meetings, would follow the 
same agenda. Mark would encourage us to share what was going well in our hubs and what wasn’t going as well, and gave us advice on next steps. 
Outcomes 
Despite the disruptive year, we saw success in all our target students. One hub member was most impressed with the shifts her learners made, after looking 
at the data around vocabulary. Although she found that most of her target students were so successful in their shifts, that they no longer were considered 
target students, she continued to keep those students as a focus group.  
 

Data boards (implemented through the CLARITY suite work) were put into action this year, where students had their photo and their current data visible and 
updated regularly. Every hub meeting, we would take the boards out and use them as discussion points. We would also create SMART goals for our students. 
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They were short term goals, so it kept the teachers on track and these students were at the forefront to ensure they were working on their goals during each 
3-4 week interval between hub meetings. 
 

H shifts in data of 4 target students: 
Reading - 3 obtained 1 sublevel shift. 1 obtained 3 sublevel shifts.  Writing - 1 remained stable in their level, 2 obtained 1 sublevel shift and 1 obtained 2 
sublevel shifts  Maths  - 4 obtained 1 sublevel shift.   Oral Language age- as of T3 week 3 lockdown, 2 students gained 8 months and 1 4 months of oral 
language age - lockdown impacted the ability to measure this in Term 4. 
 

A shifts in data of 5 target students: 
Reading - 3 obtained 1 sublevel shift. 2 remained stable in their learning.  Writing - 4 obtained 1 sublevel shift and 1 remained stable in their level Maths  - 4 
obtained 1 sublevel shift and 1 obtained 3 sublevels shift.   
 

These students were picked up purely on observations initially on what they were like in the classroom, how they interacted in class and their academic 

performance. The self-efficacy survey that the students completed had matched up with the students I was concerned about. This was very reassuring. 
 

I had to then find ways and strategies to help these students develop their growth mindset and their self-concept. This included using positive self-talk, the 

School Kit resource where students do a ‘check in’ on how they’re feeling using a traffic light system. Based on this, I was able to find out pretty quickly on 

how the kids were feeling. There was a common trend that the same kids were checking in as only feeling ‘ok’. I also consciously changed the way I would 

give feedback, that helped students identify that it’s the effort they put into their work that is more important than the overall result. 
 

It was great to see some shifts in my target students’ academic data, however we never got to the stage where I could re-survey my students on self-concept 

due to the lockdown. 
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Appendix 4 Unit holders report Digital Technologies 

(A & H; OLSOS E-Learning Leaders) 
 

● T1 Life Education: Digital Citizenship / Social Media / Online Interaction / Digital Footprint.  These lessons initially happened via zoom due 

to lockdown, but then once we were back in Level 2 these lessons continued onsite with the focus of How can we keep safe on line?  
 

● OMG Tech facilitator (Viv Chandra) has worked on-site with teachers across all year levels on how to integrate the digital technologies 

curriculum into the current classroom practice and pedagogy.  OMG Tech provided specific professional development on using Scratch 

coding to the middle and seniors years linked specifically to the maths geometry strand. Plans were under negotiation for further PD in Term 

3 to add depth and greater knowledge in these areas and authentic resources...lockdown prevented this from occurring. We still have some 

hours remaining with OMGTech to use in 2022. 

● Middle school teachers participated in 2 hours of PLD on the use of Google Classroom with an outside facilitator as part of a plan to upskill 

students and staff in using Google Classroom in preparation for the 2022 cohort and best classroom practices for digital development and 

usage. Additional follow-up sessions with staff and students did not happen due to lockdown. We still have some hours remaining with 

OMGTech to use in 2022. 

● Staff Survey was sent in Week 4 of Term 2 with the purpose to identify specific teacher needs and support best classroom practices. Of the 

8 responses from teachers, many teachers are still finding it difficult to deliberately integrate computational thinking into their planning. The 

Spheros are helping but we are working on moving beyond incidental teaching. Some of them are including digital tools as an independent 

activity in a tumble, however, no deliberate lessons are planned for. Teachers find maths and literacy the easiest curriculum area to integrate 

into. Health/PE/RE and Art are more difficult to integrate. Teachers found the spheros great support and found OMGTech PD with Viv useful. 

Time is a big challenge for our teachers, as they are finding it difficult to fit everything into the school day. There is a range of areas that 

teachers need support in, which we will need to cater for.  Scratch has been a request to grow in teacher capabilities. We had organised for 

Viv from OMGtech to facilitate these follow-up sessions but they did not happen due to lockdown 

● The Sphero Robots were actively being used in all classes as part of an integrated programme and/or support on contextualised learning; 

geometry, instructional language, positional form. The Spheros are also being offered as a Passion Project option after student voice was 

listened to in a responsive manner.  Having sphero monitors (Year 5) helped to ensure the Spheros were delivered to classrooms daily. 

They developed self-management and responsibilities to ensure their jobs were done each day.  

● The application for the Genesis School Gen Trust STEM package in terms of coding and robotics; (first steps coding, first steps coding 

LEGO Education, coding detectives, coding detectives LEGO Education, next level coding, next level coding LEGO Education and advanced 

coding and robotics) was unsuccessful. 

 

https://www.lifeeducation.org.nz/in-schools/resources/623?page=1&levels%5B%5D=3&let_strands%5B%5D=3&concepts%5B%5D=48&search=
https://www.lifeeducation.org.nz/in-schools/resources/623?page=1&levels%5B%5D=3&let_strands%5B%5D=3&concepts%5B%5D=48&search=
https://docs.google.com/forms/d/13ZaKFQTysc1bcWlG5Hza1HwhMCvZMFbrXx3ipBPb1TY/edit#responses
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● A simple student (years 4-6) and parent survey was created and sent out in Term 3. The survey was used to pre-determine a 2022 E-

learning strategy of support in terms of the well-being of our students and by engaging both home and school by ensuring that our students 

are safe and supported online. A better understanding of our student's knowledge and confidence when using devices and digital technology 

in school and at home was gained and an initial plan was underway but it was put on hold due to lockdown. The analysis of these results 

can be found here: Using Devices at Home Analysis 

● A Netsafe Review Tool for OLSOS (How safe are we online?) was underway and once complete will provide access to a kete of Netsafe 

resources specifically tailored to our determined needs; this was not completed due to lockdown and will have to be redone to gauge a 

better understanding for our particular needs and setting post lockdown. 

● A Netsafe / Staying safe online information gallery evening was held in Week 1, Term 3, to coincide with the parent conferences in the 

Information Centre.  This linked in with the findings of the student/parent survey and the anomalies which the data displayed. 

● Thanks to the Board, our proposal to purchase more STEM and Sphero equipment was approved. Through Office Max, we purchased 

another 15 Spheros, some activity cards to encourage students to find ways to code the spheros, and some Sphero Activity Mats. We also 

purchased 10 packs of LEGO Education SPIKE boxes and expansion packs to go with these. We also purchased an E-PRO 8 electronics 

kit that is pre-ordered for Feb 2022 delivery. The next step is to upskill teachers on how to use this equipment so that it is purposeful and 

not used as a ‘time filler’. We are currently looking to secure PD that helps with this, especially the LEGO SPIKE kits. Potential ‘facilitation-

room’; Rm 20. 

● Cybersmart programme 2022 proposal; Cybersmart 101 / Smart Learners / Smart Footprint / Smart Relationships / SmartMedia and 

a “Community Information” evening facilitated by NETSAFE / E-Learning Leaders in T1 2022. 

● Revision of the OLSOS E-Learning compact and digital agreement for 2022; with guidance from NETSAFE; impeded due to Lockdown, 

hopeful of completion by A & H before they relinquish their roles for 2021 

 
 
 
 
 
 
 
 

https://docs.google.com/document/d/1KjrPHdu15wXzBExreD50_gmwPRH4-sedq3_sbBWE50Q/edit
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Appendix 5 Environmental Unit Holder Report 2021  
 

This year our main focus was to continue the great work we have already started, reducing the waste in our school.  Since 2019 we have 

reduced the amount of waste that goes to the landfill by 60%.  Our target is to work towards zero waste.   
 

As a school we applied for 2 grants in 2021 to help fund our waste reduction project.   We were successful with both applications.   1.  The local 

Howick ward funded us $500 and 2. The Auckland wide waste reduction project granted us another $500.    Having already reduced a huge 

amount of waste coming from the classrooms we decided to target reducing waste in lunchboxes.   Using these grants we employed a company 

called ‘Clean plate’ who worked with a group of students to educate them on packaging and healthy lunch eating options.   They then work with 

the students to share their message via the school's social media platforms.   We were able to work with Fern from ‘clean plate’ for 1 session 

before we went into lockdown.  The children learned about packaging, how to create a strong message and how to share a message using good 

camera techniques.  Unfortunately this had to go on hold during lockdown but we intend to pick it up next year.  
 

As a result of our commitment to reducing waste we were asked if we would be interested in applying to be an Enviro school.  We were very 

excited about this opportunity and we thank the board for their support.   Through this contact I have attended several zoom meetings including 

measuring the schools carbon footprint and waste reduction.   The necessary paperwork has been submitted and we have been approved as an 

Enviro School.    
 

The school environmental team also took part in a local ‘moth plant’ eradication programme.  We educated our school community about the 

problem of moth plant killing our native trees and had several sessions removing the plant from our school gardens and in our local community.   

Overall we collected hundreds and hundreds of pods.    
 

I attended several local cluster meetings this year.  At these meetings schools meet to share ideas and resources to help meet our environmental 

targets.  It was great to be able to take students along to the meeting this year so that they are also hearing and being motivated by hearing 

about what other schools are doing.    
 

This year we initiated collecting nespresso coffee pods and Glad products for return and recycling.  This is going well, but could be further 

improved with greater promotion with our school community.    
 

Throughout the year the Environmental team have also helped out in the gardens around the school.  Weeding, clearing debris and planting 

vegetables.   They also collect food scraps for the school compost bins.    There were a few opportunities to speak at assemblies to promote the 

work that the environmental team were undertaking.  The team also collected food scraps from children during lunch eating for the compost and 

we reinstated our worm farm.    
 

Next year will be a big year working towards our Enviro school goals and continuing the work to reduce waste.    
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Appendix 6 Data / AOV Report 2021  

END OF YEAR EXECUTIVE SUMMARY OF CURRICULUM DATA 2021 
As the Board know, the last two terms of 2021 were largely in lockdown where teachers were required to modify programmes to be delivered on line and 

parents shouldered the responsibility of supporting their children in the learning offered at home.  

Some students were fortunate to have a parent able to support while other families were in the position of needing to work full time from home at the same 

time as supporting their children’s learning.  

At the end of the year, each student was offered the opportunity to return to school for 11 school days spread over 4 weeks under Level 3 lockdown 

conditions. We had about 65% of our community send their children back to school for these 11 days.  

At this time the emphasis was very much on reconnection after over three months of being locked down at home, with a heavy focus on well being. 

Assessments (many of which are 1:1 in the primary sector) were not able to be undertaken to back up the overall teacher judgements (OTJ) which were made 

by teaching staff at the end of the school year. Teachers were advised to be cautious in their OTJ and if in doubt or unsure of shift, rely on the verified mid 

year OTJ to carry over into the end of year data. 

Therefore the data presented below are very much covid compromised OTJs. 

Time will be taken to assess and verify the gaps/needs of students at the beginning of 2022 in order to form an accurate picture of student needs and 

therefore programme design heading into the new year.  

 

WHOLE SCHOOL END OF YEAR READING DATA 2021 

 
WHOLE SCHOOL END OF YEAR READING DATA 2021 COMMENTARY 

80% of the school ended the year operating at or in excess of their end of year Curriculum Level.  
2020: 89% same time of the year last year 
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2019: 91.8% same time of the year  

20% are still working towards the end of year Curriculum Level 

 Of note (+/- >10% variance to the above): 

Positive Variances: 

- Year 1 readers - all working within 1B of the curriculum as expected - this is a wide curriculum span (reading levels 1-14) - within this group mid year 

data has carried that there are 15 students of note to monitor who are 5+ levels away from expectations.  

Negative Variances: 

- Year 6 boys - 32% (15) of Year 6 boys ended the year still working towards their end of year curriculum level. 

- Year 5 - 40% (12) boys are still working towards end of year expectations. The shift out of Level 2 thinking and interpretation of text is significant. You 

will note the year 5s in 2020 and in 2019 were also a feature as a variant to whole school data. These students will enter Year 6 as a school target 

group. 

- Year 2 - 32% (10) boys are still working toward end of year expectations. These students will enter Year 3 as a school target group 

 

 

WHOLE SCHOOL END OF YEAR WRITING DATA 2021 

 
WHOLE SCHOOL END OF YEAR WRITING DATA 2021 COMMENTARY 

64% of the school is operating at or in excess of their end of year Curriculum Level.  
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2020: 83.5% same time of the year last year 

2919: 87.2% same time of the year   

36% are still working towards the end of year Curriculum Level  

 Of note (+/- >10% variance to the above): 

Positive Variances: 

- Year 2 overall have 81% working at or above end of year expectations (with 26% of boys and 12% of girls working towards end of year expectations). 

- Year 1 overall have all students working at curriculum level. This is common annually. 

Negative Variances: 

- Year 6 - 42% (17) girls are still working toward their end of year curriculum level. 12 are one sublevel below and expected to meet expectations early in 

2022. The remaining 5 girls will be sent through to intermediate school as target students.  

- Year 5 - overall have 39% working at or above end of year expectations (17% of boys and 62% of girls) The shift out of Level 2 thinking and 

interpretation of text is significant. You will note the year 5s in 2020 and in 2019 were also a feature as a variant to whole school data. Of the 36 

students still working toward their end of year curriculum level, 25 are boys. 20 are one sublevel below, 2 are two sublevels below and 3 boys are one 

curriculum (three sublevels +) below. The Year 5 boys (25) in this category will enter 2022 as a school target group  

- Year 3 - overall have 43% working at or above end of year expectations (35% of boys and 52% of girls). The shift out of Level 1 is significant. You will 

note the year 3s in 2020 and in 2019 were also a feature as a variant to whole school data. Of the 38 students still working towards their end of year 

expectation, 28 (19 boys and 9 girls) are one sublevel below, 5 boys and 5 girls are two sublevels below. In their two years of schooling so far their 

time at school has been significantly impacted by the Covid 19 Pandemic. These Year 3 students will enter 2022 as a school target group 

 

 

 

WHOLE SCHOOL END OF YEAR MATHS DATA 2021 
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WHOLE SCHOOL END OF YEAR MATHEMATICS DATA 2021 COMMENTARY 

80% of the school ended the year operating at or in excess of their end of year Curriculum Level.  
2020: 88.9% same time of the year last year 

2019: 86.3% same time of the year   

20% are still working towards the end of year Curriculum Level  

 Of note (+/- >10% variance to the above): 

Positive Variances: 

- Year 2 overall have 98.5% working at or above 

- Year 1 overall have all students working at curriculum level. This is common annually. 

Negative Variances: 

- Year 5 - overall have 32% still working towards end of year expectations (23% of boys - within whole school data parameters, and 41% of girls). The 

Year 5 girls (12) in this category will enter 2022 as a school target group (8 are one sublevel below, 1 is 2 sublevels and 3 are 3 sublevels)  

- Year 3 - overall have 35% still working towards end of year expectations (22% of boys - within whole school data parameters, and 52% of girls). The 

shift out of Level 1 is significant. You will note the year 3s in 2020 and in 2019 were also a feature as a variant to whole school data. The Year 3 girls 

(15) in this category will enter 2022 as a school target group (13 are one sublevel below and 2 are 2 sublevels). 
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WHOLE SCHOOL END OF YEAR ETHNICITY DATA 
READING DATA 2021 

80% of the school is already operating at or in excess of their end of year Curriculum Level.  
2020: 89% same time of the year last year 

2019: 91.8% same time of the year  

20% are working towards the end of year Curriculum Level 

 

WHOLE SCHOOL END OF YEAR ETHNICITY READING DATA 2021 COMMENTARY 

 

 

 
We have 32 Maori students across the school. 7.8% of our total 2021 roll. (same time 2020 38 students 9.1%) 

Our Maori students are disproportionately represented in the ‘working towards’ category compared to our whole school data (32% Maori compared to 20% 

whole school. This figure is influenced by students in two year levels. With figures so small (4 students in one year and 2 in the other, the Board should know 

we have these students as targets, however disclosing the year levels in this report may reveal to the Board members who individual students are, so the 

specifics are not recorded here). Same time 2020 13.2% working towards, 68.4% at, 18.4% above, same time 2019 11.9% working towards, 61.9% at, 26.2 above end of year curriculum 

level) 

 
We have 23 Pacific students across the school. 5.7% of our total roll. (same time 2020 24 students, 5.8% of our roll) 

Our Pacific students are achieving equitably compared to our whole school data (same time 2020 12.5% working towards and 58.3% working at 29.2% above end of year 

curriculum level, 2019 10.4% working towards, 51.7% at, 37.9% above end of year curriculum level) 
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We have 195 Asian students across the school. 49.1% of our total roll. (same time 2020 204, 50.2% of total roll) 

Our Asian students are achieving equitably compared to our whole school data. Year 5 Asian students are disproportionately represented in the ‘working 

towards’ category at 39%. (same time 2020 8.6% working towards, 57.4% working at, 34% above end of year curriculum level, 2019 7% working towards, 50.2% at, 42.8% above end of 

year curriculum level) 

 
 

We have 15 ‘MELAA’ students across the school. 3.8% of our total roll. 

Our ‘MELLA’ students are achieving strongly compared to our whole school data 

 

 
We have 5 ‘Other Ethnicity’ students across the school. Less than 1% of our total roll. (same time 2020 19 students, 4.6% of total roll). 

Our ‘Other Ethnicity’ students are achieving strongly compared to our whole school data (same time 2020 10.5% working towards, 63.2% working at, 26.3% above end of 

year curriculum level) 
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We have 127 New Zealand European students across the school. 32% of our total roll. (same time 2020 130 students, 31.3% of total roll). 

Our New Zealand European students are achieving equitably compared to our whole school data. (same time 2020 13.1% working towards, 60% working at, 26.9% above 

end of year curriculum level) 

 

 

 

 

 

 

 

 

 

 

 

 

WHOLE SCHOOL END OF YEAR WRITING DATA 2021  

64% of the school is operating at or in excess of their end of year Curriculum Level.  
2020: 83.5% same time of the year last year 

2919: 87.2% same time of the year   
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36% are still working towards the end of year Curriculum Level 

 
WHOLE SCHOOL END OF YEAR WRITING ETHNICITY DATA 2021 COMMENTARY 

 
We have 32 Maori students across the school. 7.8% of our total 2021 roll. (same time 2020 38 students 9.1%) 

Overall our Maori students are achieving equitably compared to our whole school data. 

We do have a 10% variance to whole school data in students working towards end of year curriculum levels in Year 2 and Year 4, however these are very 

small numbers in each cohort (same time 2020 21.1% working towards, 73.7% at, 5.2% above with Year 3, 5 and Year 5 Maori writers disproportionately represented in the working 

towards category (75%, 27% respectively), same time 2019 12% working towards, 69% at, 19% above end of year curriculum level) 

 

 
We have 23 Pacific students across the school. 5.7% of our total roll. (same time 2020 24 students, 5.8% of our roll) 
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Overall our Pacific students are achieving equitably compared to our whole school data.  Year 4, 5, 6 Pasifica are disproportionately represented in the 

‘working towards category at 67%, 67% and 50% respectively (there are small numbers of students, totalling 7 altogether across the three year levels). (same 

time 2020 16.7% working towards and 62.5% working at, 20.8% above end of year curriculum level, 2019 3.4% working towards, 79.4% at, 17.2% above end of year curriculum level) 

 

 
We have 195 Asian students across the school. 49.1% of our total roll. (same time 2020 204, 50.2% of total roll) 

Overall our Asian students are achieving equitably compared to our whole school data. Year 5 and Year 3 Asian students are disproportionately represented 

in the ‘working towards’ category at 68% and 50% respectively. (same time 2020 17.2% working towards, 66.7% working at, 16.1% above end of year curriculum level.  2019 8.8% 

working towards, 69.3% at, 21.9% above end of year curriculum level) 

 

 

We have 15 ‘MELAA’ students across the school. 3.8% of our total roll. 

Our ‘MELLA’ students are disproportionately represented in the working towards category, however with such small numbers this equates to 9 students 

overall. Y 3 and 5 are targets  heading into 2022. 
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We have 5 ‘Other Ethnicity’ students across the school. Less than 1% of our total roll. (same time 2020 19 students, 4.6% of total roll). 

Our ‘Other Ethnicity’ students are achieving strongly compared to our whole school data (same time 2020 10.5% working towards, 84.2% working at, 5.3% above end of year 

curriculum level) 

 
 

We have 127 New Zealand European students across the school. 32% of our total roll. (same time 2020 130 students, 31.3% of total roll). 

Overall our New Zealand European students are achieving equitably compared to our whole school data. Our Year 5 and Year 3 NZE students are 

disproportionately represented in the ‘working towards’ category at 65% and 60%. (same time 2020 20% working towards, 66.2% working at, 13.8% above end of year 

curriculum leve) 

 

WHOLE SCHOOL END OF YEAR MATHEMATICS DATA 2021 

80% of the school ended the year operating at or in excess of their end of year Curriculum Level.  
2020: 88.9% same time of the year last year 

2919: 86.3% same time of the year   

20% are still working towards the end of year Curriculum Level  
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WHOLE SCHOOL END OF YEAR MATHEMATICS ETHNICITY DATA 2021 COMMENTARY 

 
We have 32 Maori students across the school. 7.8% of our total 2021 roll. (same time 2020 38 students 9.1%) 

Overall our Maori students are achieving equitably compared to our whole school data. Y3 and 4 Maori students are disproportionately represented in the 

‘working towards’ category at 50% and 83%. This equates to 7 students across both year levels who are targets in 2022 (same time 2020 15.8% working towards, 

76.3% at, 7.9% above, same time 2019 19.1% working towards, 59.5% at, 21.4% above end of year curriculum level) 
 

 
We have 23 Pacific students across the school. 5.7% of our total roll. (same time 2020 24 students, 5.8% of our roll) 

Our Pacific students are achieving equitably compared to our whole school data with Year 6 disproportionately represented in the working towards category at 

50% (same time 2020 29.2% working towards and 54.2% working at, 16.6% above end of year curriculum level., 2019 20.7% working towards, 48.3% at, 31% above end of year curriculum 

level) 
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We have 195 Asian students across the school. 49.1% of our total roll. (same time 2020 204, 50.2% of total roll) 

Overall our Asian students are achieving strongly compared to our whole school data. (same time 2020 9.3% working towards, 59.3% working at, 31.4% above end of year 

curriculum level.  2019 7.5% working towards, 39.5% at, 53% above end of year curriculum level) 

 

 

We have 15 ‘MELAA’ students across the school. 3.8% of our total roll. 

Overall our MELAA students are achieving equitably compared to our whole school data. 

 

 
 

We have 5 ‘Other Ethnicity’ students across the school. Less than 1% of our total roll. (same time 2020 19 students, 4.6% of total roll). 
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Our ‘Other Ethnicity’ students are achieving strongly compared to our whole school data (same time 2020 15.8% working towards, 73.7% working at, 10.5% above end of 

year curriculum level) 
 

 
We have 127 New Zealand European students across the school. 32% of our total roll. (same time 2020 130 students, 31.3% of total roll). 

Overall our New Zealand European students are achieving equitably compared to our whole school data. Our Year 5 and Year 3 NZE students are 

disproportionately represented in the ‘working towards’ category at 45% and 40%. These are school targets heading into 2022 (same time 2020 16.2% working 

towards, 66.9% working at, 16.9% above end of year curriculum leve) 
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